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Preparing for Your Child’s Life 

After School Years

Chapter 4

Transition



No matter the age of your child now, you naturally have questions and concerns about the future.  Will your son learn to live away from home?  Will he have a job?  Will your daughter have further education after she leaves the public school?


As your child grows older, your family will begin steps to create a positive future both for your child and for you.  Probably the best way to reduce the anxiety and stress about future uncertainty is through careful planning, beginning early enough in your child’s school life to use the school’s resources to assist you.  As a parent, you have an important role to play to ensure that your child with disabilities—as with all of your children—will have as independent and self-sufficient a life as possible.  This chapter will help you understand the concept of transition planning to move your child toward a future of maximum independence. 


Once a young adult with disabilities leaves the public school system, there is no guaranteed program to pick up where the Individuals with Disabilities Education Act (IDEA) leaves off.  No federal laws guarantee rights to all young adults with disabilities for continuing education, or to the housing, jobs, or support services needed to help them live independently.


School personnel, parents, advocates, and community-minded people have been working hard in recent years to address the problems faced by young people who leave school between the ages of 18 and 21 with nowhere to go.  IDEA requires transition planning and services for all students in special education, beginning at age 14.  At age 14, plans and services are put in place through the IEP process to help students decide, work toward, and achieve their lifelong goals.  According to IDEA, schools help children with disabilities prepare for their next steps after high school by providing “a coordinated set of activities…based upon the individual student’s needs, taking into account the student’s preferences and interests.”  In other words, several activities should be included as a part of your son or daughter’s transition plan, and your son or daughter should be directly involved in choosing those activities.  The activities are planned with certain results, or outcomes, in mind.

Transition Outcomes


What are the possible outcomes for which students with disabilities are prepared?  Outcomes include post-secondary education, vocational training, integrated employment, continuing and adult education, adult services, independent living, and community participation.  Each of these outcomes is described below.

Post-Secondary Education


Colleges, whether they are two-year junior or community colleges, or four-year colleges or universities, offer opportunity for students with disabilities to continue their education and earn a certificate or degree.  Under the Americans with Disabilities Act (ADA) and Section 504 of the Rehabilitation Act (both briefly described in Chapter 1), post-secondary institutions cannot discriminate against otherwise qualified students with disabilities, in the provision of education programs.

Continuing and Adult Education


Continuing Education courses offer opportunities for personal enrichment in areas such as cooking, gardening, woodworking, as well as courses for enhancing career goals such as business management, computer skills, and personal finances.  Adult Education courses are designed to provide instruction to any person 16 years of age or older, who is no longer being served by the public education system.  The programs may include vocational education courses, preparation courses for taking the General Education Development (GED) high school equivalency exam, and English as a Second Language instruction.  Information about continuing and adult education is available at public libraries, recreation departments, community colleges, and the local school district. 

Vocational Training


Trade and Technical Schools prepare students for employment in occupations such as secretary, air conditioning technician, beautician, electrician, carpenter, and welder.  Course work takes anywhere from two weeks to two years, and usually a high school diploma or equivalency degree is required.  Under ADA and Section 504, trade and technical schools must not discriminate against people with disabilities, and must provide reasonable accommodations and modifications to the program for their special needs. 


On-the-Job Training is short-term training that enables a person to learn a job and its duties while actually working on the site.  Many vocational rehabilitation agencies, disability organizations, and large corporations provide this kind of training and job placement.

Integrated Employment


Competitive Employment includes everyday jobs in the open labor market such as health care worker, data entry clerk, legal assistant, waiter/waitress, service station attendant, retail clerk, and mechanic.  These jobs pay wages at the going rate, either on a part-time or full-time basis.  Again, ADA and Section 504 prohibit discrimination in the hiring of individuals with disabilities, and require reasonable accommodations be made if the person is qualified for the job.


Supported Employment is paid employment for workers with severe disabilities, which enables them to work with people who do not have disabilities.  Your son or daughter might work individually or as a part of a small work crew, always integrated into the mainstream of work life.  In supported employment, a job coach provides support by helping the employee improve his job skills, interpersonal relations, or any other job-related needs.  Job coaches, usually employed by vocational rehabilitation agencies, school systems, or disability organizations, generally “fade back” or reduce their involvement, as the worker becomes more skilled and adjusted on the job.  Salaries for supported jobs are at or above the minimum wage.  Examples are grounds keeping, assisting at a veterinarian’s office, working in a medical lab to keep equipment ready for the scientists, running a copy room in a large office, or assembling electronic circuit boards.

Adult Day Programs


Adult service programs provide a work environment in a supervised setting.  The only integration with workers who are not disabled is with supervisors and other staff.  In Adult Day Programs, participants usually receive training in daily living skills, social skills, and recreational skills.  Work Activity Centers offer similar training, but also include training in vocational skills.  In Sheltered Workshops, workers do contract work, such as preparing bulk mailings, refinishing furniture, or assembling bicycle parts.  Each worker is paid on a piece rate basis, according to the number of items he or she completes.

Independent Living


Independent living is supports and services for young adults to learn the skills they need, or get the support they need to live on their own.  This usually means managing the many parts of daily life: obtaining food and clothing, learning to manage time and money, and knowing ways to have fun.  Depending upon their financial independence and independent living skills, young people with disabilities may continue to live with their parents, or may live with other relatives, roommates, or paid companions.  Some may live on their own.


Options for young adults who need significant support in independent living include family care, supervised living arrangements, and facilities that provide intensive care.  Family care is provided by individuals who are licensed by the state to provide family-like settings for elderly people and for adults with disabilities.  Supervised living arrangements, such as group homes, are managed by public or private agencies that own or rent homes or apartments.  Paid staff supervise the residents and assist them with daily living skills such as budgeting, food preparation, and transportation.  Many people with severe disabilities are living under supervision in apartments with roommates of their own choosing.  They are supervised and supported by paid staff from human service agencies in the community.  Specialized nursing homes and intermediate care facilities are licensed facilities operating under strict state regulations, and providing intensive support for people in the areas of personal care, communication, and behavior management.

Community Participation


Community participation takes many forms—volunteering at the local hospital, planting trees in a neighborhood park, attending religious services, serving on the board of a non-profit agency, and walking a neighbor’s dog.  Young people with disabilities who take part in the community make new friends, possible work contacts, and contribute to the life and well being of the community.

Planning Transition with the Schools


As you consider your child leaving the school system and entering into the world of work and community life, the school system is the place to begin making plans.  Transition plans and activities are to be developed in order to ensure that young people with disabilities can be a part of their community and participate to the fullest extent.  You, your son or daughter, school professionals, and people from the adult service agencies all have important knowledge and perspectives.  If everyone works as a team, your child will be able to develop the skills, find the opportunities, and obtain the support services needed for him or her to participate successfully in work and community life.

A Navy Parent Speaks

“We really felt it was important for our family to gather input from teachers, therapists, and medical professionals concerning our child’s future.  For our benefit, and especially our child’s benefit, we wanted to start planning as early as possible for the best success.  We couldn’t have done it without the assistance of the other members of my child’s team.”

Who Attends the Transition Meeting?


IDEA requires that transition planning be a part of the special education process, not a side trip or detour in the map of the special education cycle.  Your son or daughter must be included in the transition beginning at age 14.  In addition, most of the same people who develop your child’s IEP are involved in the meetings to plan for the transition.  In fact, in many school systems, the IEP and transition plan are discussed and written at the same time.  In addition to parents, the student, and school professionals, people from community adult service agencies, vocational rehabilitation counselors, or staff from an independent living center may attend the meeting.  The people chosen to attend from the outside will depend upon the types of transition services your son or daughter may need.


Many school systems appoint at least one transition coordinator who manages transition services for students with disabilities.  This person attends the transition meetings and brings special knowledge of the services and opportunities available in the community, as well as experience in working with students as they plan and leave the school system.


If your son or daughter reaches 18, or the “age of majority,” while being served in the school system, he or she may legally assume the rights and responsibilities that come with majority status.  The age of majority may differ from state to state.  Examples of changes brought about by your child’s majority status may include as a parent, you no longer have access to the school records; and parental consent (your permission) would no longer be required for the IEP or a change in placement.  Consent would now have to come from your adult child.  Procedures for parents retaining educational decision-making for a child who is at age of majority will vary from state to state.  They may include power of attorney, or a court finding of incompetence or incapacitation.  The school system has a duty to notify both you and your child of this “transfer of rights” and the implications for parents and students.  In some cases the transfer of rights would not occur, because the student has been determined “incompetent,” or unable to make informed consent according to state law.  In other cases, though an individual is not determined “incompetent,” he or she may not be expected to assume the responsibility of “informed consent.”  In this case, you, as the parent or as the guardian, can be appointed as the person who will represent the student in making educational decisions. 
Evaluation and Transition Planning


As a part of the high school curriculum, all students are offered testing, usually in the ninth grade, which will give them a better understanding of their unique interests and career strengths.  Your child’s guidance counselor can provide information regarding these tests.


For students enrolled in special education, schools are required to offer some form of transition assessments to help determine interests, preferences, abilities, and potential.  These assessments generally consist of three major components: work sampling, standardized tests, and behavioral observation.


Work sampling tests a student’s hands-on performance either in a simulated or actual work situation.  The more closely the work sample resembles an actual job, the more easily a student and the evaluator can judge whether or not such a job would fit the student’s abilities and interests.  Examples of work samples include assembling gears for bicycles, or filing papers in alphabetical order.


Standardized tests evaluate areas such as the student’s interests, aptitudes, manual dexterity, clerical ability, and mechanical ability.  These tests are designed to give some prediction of how a student is likely to perform on jobs calling for certain interests and skills.


Behavioral observation is a systematic way of observing, recording, and interpreting the behavior of a student as he or she works.  Most vocational educators agree that skilled observation of a person on the job gives a far better idea of the person’s vocational abilities than any standardized tests or work samples.  Therefore, in many school systems, vocational assessments include observations of students in a variety of community based work settings over a period of months.  From these observations, the vocational evaluator gains a broad picture of the student’s interests and abilities.  These experiences also provide a real work environment in which students can practice work behavior and learn the expectations of various jobs. 


Vocational assessment can be valuable for your child when combined with additional information about his or her interests, hopes, and vision of the future.  Parents and professionals, however, should not allow vocational assessments to be the sole factor in determining the suitability of a job or career pathway.


Likewise, employers and adult service providers recognize that vocational assessment and training alone seldom fully prepares a person for a job.  If you wait until a young person is “ready” for a job, or until some service provider has prepared him or her to move from a sheltered or segregated job to a job in the community, the day may never come.  It is widely acknowledged that young people with disabilities are able to get and to keep jobs for a longer period of time if they are placed in jobs that interest them, are trained on the job, and then are given the supports they need to keep the job.


School career/vocational technical centers offer vocational assessments and other opportunities to explore possible career paths.  Additionally, in most states, the local rehabilitation services agency can provide vocational assessments before students leave school.  Some have special programs where they work with students who have disabilities, providing them with opportunities to undergo intensive vocational assessments in a setting away from home.  Your school transition specialist, rehabilitation services case manager, or special education director can provide you with more information about the availability of these types of programs in your community and state.    

Individualized Education Program and Transition


In addition to the process for developing an IEP, as described in Chapter 3, IDEA requires that beginning when a student reaches age 14, the IEP must have statements describing necessary transition programming.  In some school systems your child will have a separate Individualized Transition Plan (ITP), while in other places the transition goals, outcomes, and services are incorporated into the regular IEP.  Schools are responsible for coordinating transition plans and providing the services the school agrees to in the plan.  If an agency, other than the school system, does not provide the services the agency agreed to in the transition plan, the school is required to reconvene the IEP team to identify other ways to meet the transition objectives.


When developing the plans for transition, the team discusses services that your child might need in the areas of instruction, community experiences, acquisition of daily living skills, vocational evaluation, and the development of employment and other post-school adult living objectives.  If the team, which includes you and your son or daughter, decides that your child does not need services in any of those areas, a statement must be included as to why and how that decision was made.  For example, a student working toward a high school diploma, with the hopes of entering a four-year college, would most likely not have “daily living skills” as part of his or her transition plan.

A Navy Parent Speaks

“I know how important planning for my son’s work is going to be.  The minute he is 14 and I can work with the school on his IEP, I plan to be there with many ideas.  I know that he will be able to hold a job, but I also know that we will always be moving around, and he must get ready for a job that can be used any place we live.  That is the hard part, because jobs are hard to get most anywhere.” 

Placement and Transition


Some students will have transition services incorporated into their current high school classes.  For example, students headed for college may have special teaching and accommodations to meet college requirements, beginning at age 14.  Others will attend specific programs to prepare for their lives after high school.  Examples of programs designed for transition are described below.

Work-Study Programs in the Community train students in work settings which can lead toward employment.  The students receive credit toward graduation for the work experience.  Work-study programs sometimes involve paid employment, and the students are supervised on the job by their work supervisor, not school employees.

Regular Vocational Education Courses/Programs prepare students for jobs in specific occupational areas like construction, cosmetology, food service, or electronics.  Some school districts have separate vocational centers, while others incorporate the vocational programs within their high schools.

Special Education Vocational Programs are designed specifically for students with disabilities and include vocational training, work adjustment, and social skill development.  They often include training in such areas as food service, gardening, and janitorial services.


Community-based Instruction, sometimes called Cooperative Vocational Education, allows students to receive supervision and instruction from school staff while they work on the job in the community.

Centers for Independent Living help students develop skills in the areas of self-help, self-advocacy, and independence.  A student may attend a Center for Independent Living Program as a part of the school day or in some cases as a temporary live-in program.  Skills, such as balancing a checkbook, planning and cooking healthy meals, and doing personal laundry are a part of such training. 

Person-Centered Planning


How do you begin to plan for the future?  If your child is a teenager and has been enrolled in special education for a number of years, you have had experience in the IEP process.  Transition planning, however, is somewhat different.  Rather than emphasizing a child’s shortcomings and working toward remediation, transition planning focuses on the individual student’s future.  It requires exploring what is involved in learning a job and living on one’s own, taking into consideration your child’s interests and preferences for the future.

The Importance of Self-Advocacy


Self-advocacy or self-determination is the ability to take primary responsibility for one’s life and to make choices regarding one’s actions free from undue interference.  Because of creative parents and professionals, creative programs, and laws such as IDEA and ADA, young adults with disabilities have many more choices in life open to them.  They no longer move from school into jobs and living situations that segregate them from everyday life.  They have learned to expect that they will have opportunities to be workers, students, friends, and community members.  Legislation, research, and best educational practices emphasize that a young person’s transition to adult life must be based upon his or her unique interests, capacities, career goals, and needs for support.  Your child most likely would welcome encouragement from you and from teachers to make decisions about the future, and to express his or her own views about his or her interests and preferences.  It is very important that your child be included in transition planning and meetings to develop transition goals and objectives.


You may be thinking that your child may not be able to speak up and give opinions and make good judgments about the future.  Certainly, the amount of independent self-advocacy a young person is able to demonstrate depends upon his or her abilities, the degree of disability, and the opportunities to make decisions, as appropriate throughout their young lives, up to this point.  While some young people do not speak verbally for themselves, they communicate their preferences in many other ways.  All young people need the involvement and support of their family members, friends, teachers, and others as they learn to solve problems, be assertive, and make plans for transition from high school.  IDEA recognizes the importance of self-advocacy skills by requiring that decisions about transition be based upon the student’s preferences and interests.

Person-Centered Planning Meeting


A Person-Centered Planning Meeting is a way for a student to have more of a leadership role in his or her planning.  A group of family, friends, and professionals meets with the young person with disabilities.  Some schools can help to plan a Person-Centered Meeting.  Your child, with suggestions by you, by teachers, and other people important in his or her life choose the people gathered at this meeting.  The group might include Scout leaders, church members, neighbors, friends, an aunt or uncle—always people who are involved in your child’s day to day living.  Often the young person runs his or her own meeting, expressing hopes and dreams for the future.  The group talks about the student’s strengths, talents, goals, and needs for support.  The results of the planning process provide the basis for the more formalized transition plan required at school.  The practical insight and information provided by the young person, parents, family, and friends are vital when planning successful transitions from school, to the workplace, and community life.  Results of this can translate into effective ITP goals and objectives.

Transition Planning Chart


In the Chapter Additions following this chapter is a Transition Planning Chart.  The chart is divided into five parts.  Part I is student information.  You and your child can write down a summary of the information you and the Person-Centered Planning Team gained about his or her needs, strengths, talents, wishes, and gifts.  There is space to write a long-range career goal—perhaps “becoming a car mechanic,” “going to college,” or “learning to be a child care worker.”


Part II is a summary of transition activities to date.  In this section you can write activities or experiences your child has had which lend themselves to a transition program.  You may base these experiences upon what is written in Part I of the chart, home observation, and information from school and the community.  Transition activities in which your son or daughter has already participated can be described in this section.


Part III is for setting priorities, by ranking the areas of transition planning you believe need attention at this time.  If you and your child decide that two areas are of equal importance, goals and outcomes may be written in both of these areas.


Goals, objectives, and outcomes for transition can be written in Part IV.  The process for writing them is the same as for the IEP.  Teachers, transition specialists, vocational educators, and vocational rehabilitation counselors can best formulate appropriate goals and outcomes.


Part V allows you to identify the services needed to meet the goals.  In this section, you write the name of the agency or person that will provide the services, the contact person at the agency, the specific services, and the responsible funding party.  For example, if your child needs to learn to use public transportation, the local vocational rehabilitation agency may provide and pay for that training.


You can use the Transition Planning Chart not only to plan services for and with your child, but also to monitor the services once they are in place.  The transition plan should be updated and changed each year, as your child’s needs change.


Planning effectively for your child’s life after school years requires the exploration of options well in advance of your son or daughter’s graduation.  The resource section of this Handbook lists public agencies and private organizations that can be of help as you look to the future for your child.  Transition planning meetings can be a source of information about eligibility requirements and the availability of programs and services where you are living.  Opportunities differ from community to community.


You, as a parent of a young person with a disability, have an important role to play in your child’s transition from school to work and community life.  Many families have found that just as they help their sons and daughters who do not have disabilities to connect to the work world through their families, friends, and neighbors, so, too, this is the best way for their son or daughter with disabilities.  By planning with your child for transition, you can help him or her to gain the skills, confidence, and positive attitudes needed to participate as fully as possible as a citizen in the community.

Transition Planning Chart


Date: 


Student’s Name: 


I. Student Information

Interests

Strengths/Capabilities

Career Goal

II. Summary of Transition Activities to Date

III. Transition Priority Areas

Rank areas as High (1) Moderate (2) or Low (3) priority.

a. Employment __________

b. Community Participation __________

c. Independent Living/Self-Advocacy __________

d. College or Vocational Training __________

IV. Transition Goals

a. Employment

b. Community Participation

c. Independent Living/Self-Advocacy

d. College or Vocational Training

V. Services Needed to Meet Goals

(Representatives should be included in Transition Planning meeting.)

Agency
Contact Person

Telephone No.
Services
Agency Responsible for Funding 
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