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The Special Education Process


Introduction to Educational Advocacy


When your son or daughter begins attending school, you will have the opportunity to become involved in your child’s special education program, to become his or her educational advocate.  An educational advocate is a person who speaks knowledgeably on behalf of the educational needs of another person.  You may feel that becoming an educational advocate sounds overwhelming.  You may also wonder if you can possibly gain the knowledge to take on this role.  


Educational advocacy is a job that can be broken down into two parts.  First, as a parent acting as an advocate for your child, you need to be the “home information specialist.”  No one is more of an expert on your child than you are.  Second, an educational advocate needs to understand the process of special education and know effective ways to participate in this process.  Both of these roles of advocacy will be outlined in this handbook.

Home Information Specialist


A home information specialist is another way of saying that because you live every day with your child, you know him or her better than anyone else.  Your special knowledge of your child is invaluable to schoolteachers, specialists, and administrators.


For example, you are aware that your young child plays quietly with one or two friends, but gets overexcited playing with a group of children. Your teenager may be very willing to help you cook meals, but can’t plan and make an entire dinner.  Or, you have taught your older child to pull himself up the stairs although he is unable to stand or walk.


These examples contain information that could help a teacher work with and better understand your child.  For instance, if your child’s behavior becomes more difficult to control when she is in a large group, she might be given a small quiet area of the classroom for her study area.  If your teenager has expressed interest in cooking, you may want the teachers to help you plan for vocational training in food service.  Or, if your child is able to use his upper body strength, a physical therapist will want to plan a program that incorporates this skill.


You can probably think of many examples of your child’s behavior, skills, likes and dislikes that you have observed at home.  Parents have found it helpful to organize this information by using words similar to those used by teachers and specialists.  You will find it easier to give information to your child’s teacher and others if it is put in categories familiar to educators.


Educators talk about children’s development and their strengths and weaknesses by using developmental categories.  These categories may include:

· Movement:  Ability to use the muscles of the body to control large and small movements such as walking, jumping, writing, holding objects, rolling, chewing, and balancing.

· Communication:  Ability to understand and respond to spoken language, gestures, or written symbols, and to express oneself clearly and with meaning.

· Social Relationships:  Ability to relate to others – for example, to play with other children or to develop attachments to family members and friends.

· Self-Concept/Independence:  Ability to distinguish oneself from others and to care for one’s own needs.

· Senses/Perception:  Ability to use eyes, ears, and the senses of touch, smell and taste to learn about one’s environment.

· Thinking Skills:  Ability to reason and solve problems, to classify, to make associations, understand similarities and differences, and to comprehend cause-and-effect relationships.  School skills such as reading, arithmetic, and spelling can be placed in this category.

· Learning Style:  Ability to learn in one’s own unique way; for example, some learn best by reading, others by hearing lessons on a tape recorder, others by “hands-on” experiences, or by a combination of methods.  


You may wonder if these categories are the same that teachers and specialists use.  In fact, there are many classification systems for development but they all are basically the same.  This handbook is written with you, the parent, in mind, and takes the viewpoint that your language about your child is the best language.  These very generalized categories are suggested so that with very little translation, squeezing or interpretation, they will allow you to communicate very well with people in the schools. 


At the end of this chapter you will find in a section titled Chapter Additions a Developmental Achievement Chart.  The chart is divided into three parts.  The first part is a record of what you observe your child currently can do.  The second is a record of what your child is now learning.  The third part is a record of what you feel your child will be able to do in six months.  The sample chart is filled out to give you an idea of what kinds of information can be recorded.  A blank chart for you to use for your child follows this chart.  You may want to photocopy the blank chart so that you can make a new chart every six months to have a good record of your child’s progress.  This chart is provided as an easy way to take information about your child to the school meetings in a form that is easily understood and useful to all.

Educational Advocacy in School Meetings


The second role of an educational advocate is to understand and work through the process of special education.  In order to become knowledgeable about this special education planning process, it is necessary to take an in-depth look at the special education cycle.

The Special Education Cycle

How, when and with whom do you share the information you have gathered as the “home information specialist”?  What decisions are made about your child’s special education program?  What rights as a parent do you have to participate in these decisions? 

These questions can be answered by examining the special education process, or cycle, which is governed by the federal laws that were discussed in Chapter 1.  A number of formal activities make up the special education cycle.  Each activity follows the one before, as indicated by the arrows in the diagram below.  No phase of the cycle can be skipped before going on to the next.  A brief description of each activity within the cycle follows.  
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Referral:  When a parent, school person, doctor, or friend notices that a child is not making expected progress at home or in school, that information is given in writing to the school system so that testing can take place to understand the child’s development.

Evaluation:  An evaluation is a careful look by a team of teachers and specialists to determine a child’s abilities, strengths, and weaknesses.  Formal tests are given to gain information about the child’s development in movement, communication, social relationships, behavior, independence/self-concept, perception/senses, thinking skills, and learning style. This information about the child’s educational needs is used to determine whether a special education program is necessary. 
Eligibility:  In order for a child to receive special education services, the child must first qualify according to guidelines.  At the eligibility meeting, a decision is made as to whether or not a child meets the program requirements to receive special education services.  Parents and their opinions are included in this important decision-making meeting.

Individualized Education Program (IEP):
Every child found eligible for special education must have an Individualized Education Program (IEP).  The IEP is a written statement describing the specially designed program, including individualized goals and objectives, developed to meet the unique educational needs of the child.  IDEA includes parents as members of the team to develop the IEP.  Parents’ contributions and participation help to develop the best IEPs.

Placement:  The placement decision identifies the appropriate school program and services needed to meet each child’s educational goals.  Program and services may include the classroom in which the child is placed, as well as support services such as speech therapy, occupational therapy, transportation, and other services needed by the child to assist in his or her learning. Again, parents are granted the right to participate in the placement deliberations and decision.

Instruction:  After the goals and objectives of the IEP are written, and a child has been placed in his or her school setting, learning activities begin in the classroom and in the support services.  Parents and school people continue to work together to make the IEP and placement work for the child. 

Annual Review:
At least once a year the IEP is reviewed and a new IEP is developed for the next year.  In addition, any time there is a major change, or proposed change in a child’s school program, parents and school people must gather more information and reassess the appropriate education program for the child, and if necessary modify the IEP.  Either a parent or the school people can request an IEP meeting at any time.  Every three years there is a review of the current data, new evaluations if necessary, and an eligibility decision for every child in special education.  This is called the triennial review.


Every school system in the United States and in Department of Defense Dependents’ Schools (DoDDS) has a set of regulations governing special education that must include these activities.  Some large school systems have very detailed, lengthy regulations, while others have just a few pages, or use the regulations from the state education agency.  Many parents find it useful to get a copy of the regulations for the school system where they live, or to which they will be moving.  Contact the superintendent of schools, the director of special education or the special education citizen’s advisory committee to ask for a copy of the local regulations.  The school system must have a copy available for you to see.  Hopefully, they will give you a copy.  Otherwise, the local public library will have a copy for you to use and to copy relevant portions.


In addition, you can write to the Director of Special Education in your state, or the state to which you are being transferred, and request a copy of the state regulations governing special education programs.  Appendix B has a list of addresses of all state divisions of special education in the United States and territories.  Most states also publish helpful booklets or handbooks for parents of children with disabilities that explain available state services.


If you are to be stationed overseas, be sure to contact DoDDS for a copy of their procedures and regulations.  DoDDS has prepared “A Handbook for Parents” which is particularly informative.  Appendix C contains the address for this information.

Activities in the Special Education Cycle
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In the following sections you will find a detailed explanation of each of the activities in the special education cycle.  First comes further definition of the activity.  Second are the requirement placed on the school system by the laws.  Third you will find outlined various roles you as a parent can choose as the educational advocate for your child.

Referral and Evaluation


Often a parent is the first person to be aware that their child might need special education.  For example, you may have observed that other two-year-olds speak in complete sentences, yet your child of the same age uses only a few words.  Or, your son does not catch a ball or skip, yet other eight-year-olds have mastered these skills.  You may have known since the time your child was an infant, she would require special education services.  You can refer your child to the school principal or to the Director of Special Education for an evaluation.


Sometimes a preschool teacher, an elementary schoolteacher, a pediatrician, or other professional may suggest that your child needs to be evaluated for special education services.  Any of these individuals, including you, can make a referral to the school system for your child to be evaluated.  This referral must be made in writing, often on a form provided by the schools.  

Once a referral has been made, in many school systems, a screening committee meets to discuss whether or not there is enough evidence to warrant a complete evaluation of the child.  Screening committees are usually located in the child’s home school.  The screening committee may decide that there is not enough evidence to suggest that your child needs special help to succeed in school.  Frequently, screening committees recommend classroom supports or accommodations be tried first before proceeding toward a formal evaluation and special education services.  Or the committee may determine that your child should  have a full evaluation.  Parents may be invited to participate in the screening committee meeting, but in some schools, parents may not be notified about the meeting unless a decision has been made that the child needs a full evaluation.  If the parent has made the referral, he or she must be included in this meeting. 

If you have not been a part of the screening committee’s activities, you may first learn that your child is being considered for special education when a letter arrives from the school system requesting permission to evaluate your child.  Under federal and state laws, school systems must notify parents of their plan to evaluate a child, and a parent’s permission must be granted before the testing begins.

School systems use many different tests and materials to evaluate children.  Some states may regulate what tests are to be used.  This information can be found in your state special education regulations.  Basically, all tests and materials can be grouped into four categories or “assessment components.”  They are:

· Cognitive - assessment of the child’s reasoning, remembering, understanding, judgment, ability to learn and current levels of academic performance.

· Behavioral - assessment of a child’s interests, ability to follow rules, attention to tasks, relationships with children and adults, and behavior in school, at home and in other settings.

· Physical - assessment of the child’s general health, vision, hearing, communicative status, and motor abilities. 

· Developmental - assessment of the child’s growth and skills in a number of areas, including language, social and emotional status, mobility, and organizing one’s life.  Assessment of affective development might include the ways the child responds to everyday occurrences, such as new experiences, studying alone or in a group, changes in routine, etc.

As you think about these assessment components, you will see that there is much overlap among the areas.  Because of this, your participation in planning the evaluation with the school people, as well as the information you provide before, during and after the evaluation is very important.

Requirements - Referral and Evaluation

During the evaluation all school systems must follow certain procedures when evaluating a child.

First, the administrator for special education must inform you in writing of the school’s intent to evaluate your child, of your rights as parents pertaining to special education for your child, and the need for your permission before the evaluation can take place.  The school system is obligated to make every effort to communicate this information in a way that you can understand it.  For example, you might need a language interpreter if your native language is not English.  If you have difficulty reading, the notice should be read and explained by a representative of the school system. 

Second, the school system must have established procedures which provide for the following:

· Your written consent before your child is evaluated.

· Your active participation in providing information about your child’s growth and development during the evaluation process.

· The assignment of a surrogate parent if you are not available to protect your child’s interests or if you refuse to participate.  A surrogate is appointed during a formal hearing within the school system.

· Assurance that all evaluation results will be made available to you and will be kept confidential.

· An opportunity for you to obtain an independent evaluation of your child if you believe that the school’s evaluation is invalid or biased.

· An opportunity for you to have a meeting during which you can question the evaluation results with which you disagree.

· An opportunity for you to examine your child’s official school records.

· Testing that does not discriminate against your child because of cultural or racial bias, or because the tests are inappropriate for a person with your child’s disability.

Third, the school system must administer the tests and other evaluation materials in your child’s native language and primary means of communication.  Professionals must approve the tests for the specific purposes for which they are being used.  The tests must be administered by trained professionals in a manner that conforms to the instructions of the persons who produced the tests and materials. 

Finally, the tests and evaluation materials must assess a wide range of educational and developmental needs and capabilities in addition to tests that provide only a measure of general intelligence.  These tests must be selected and administered to insure that they accurately reflect your child’s aptitude, achievement level, or whatever other factors they are designed to measure, rather than reflecting only your child's disabilities.

The team or committee that conducts the evaluation should include people from various professional backgrounds.  It should include at least one teacher or specialist with expertise in the area of your child’s suspected disability, for example, learning disability, visual or hearing problem, mental retardation, or physical disability.  All areas related to the disability should be assessed, including, where appropriate, health, vision, hearing, social and emotional status, general intelligence, academic performance, communication skills, behavior, and motor or physical abilities.  Your active participation as a parent helps to determine which areas should be tested.

School systems are required to invite parents to an evaluation conference to discuss and explain the findings of the formal evaluation.  If you are not invited to such a conference, you can request one because you need to understand how the school sees your child’s abilities and problem areas.  This will help you work confidently as your child’s educational advocate with school officials in the upcoming activities in the special education cycle.  Your active participation and sharing of your observations help school officials understand your child more fully. 

The Independent Evaluation

Before moving to the next activity in the Special Education Cycle, called Eligibility, both the parents and the school system must agree that the evaluation results are accurate, complete, consistent and up to date.  If you do not agree, there are actions to be taken both by the schools and by the parents.  An informal request by the parents to do additional testing, to add materials to the record, or to remove a test that you believe is inaccurate can sometimes remedy the situation.  

If this informal request does not resolve your concerns, you can take a more formal approach.  You can request an independent evaluation of your child at public expense.  The school system pays for the testing done by this independent person. You, as parents, do not have to prove that the school’s evaluation is incorrect.  In other words, you are entitled to an independent evaluation if you have reason to believe the school’s evaluation was inadequate.

School officials, however, do not have to agree to an independent evaluation.  If they choose, they may hold a hearing and prove to the hearing officer that their evaluation is appropriate.  Unless this is done, the school system cannot deny a request for an independent evaluation.

School Records
At this point, you have collected information about your child from two main sources - your own observations and the observations made through the formal evaluation process.  Although you may have had the testing and evaluation results explained to you, you may be concerned about remembering all that was said.  The school system maintains all information about your child within the official school record.

Schools are required by law to have certain records on students.  They are required by law to make these records available to you when you request them. You are entitled to receive a complete and free copy of the evaluation results.  If you need additional copies, either for miscellaneous items not a part of the current evaluation or for papers you have lost, the school may charge you only for the cost of reproduction.  They cannot charge you for the time a school employee spends doing the copying. 

The school keeps three kinds of records, sometimes in the same place and sometimes in different places, and you may need information from all three.

First, the school keeps a cumulative file which contains such information as report cards, standardized achievement test scores, attendance records, teacher reports, and a copy of your child’s Individualized Education Program (IEP) if he or she is already in special education. You can get a coy of this file by inquiring at the school office, or by asking the principal.

Second, a confidential file may also be kept at your child’s school, or it may be in a central administrative office where the office of special education is located.  Your school principal will know where you can find this file.  The confidential file contains all of the reports written as a result of your child’s evaluation; reports of independent evaluators, if available; medical records; summary reports of meetings of the evaluation team and the eligibility committee; and possibly correspondence between you and the school.

Third, some school systems keep a separate file containing reports of all meetings, correspondence between parents and school officials and other similar documents in a compliance file.  You will need to determine if your school system maintains this as a separate file.

To receive copies of any of these files, you can ask your school what procedures to follow.  You may make an appointment to go to the school and look at the records.  The school is required to have a professional available to you to answer any questions.  If you request copies of the records, they are required to provide them.  The school may charge you only for the cost of reproducing and mailing the records, not for any personnel costs.  Many school systems provide the first copies free.  Some school systems make you sign a written request or release-of-information for copies of the records.

There are some records schools are not required to show to parents.  Among these are teachers’ or counselors’ personal notes made for their personal use, records of school security police if they are kept separately and are used for law enforcement purposes, and personnel records of school employees.  

Once you have obtained copies of your child’s records, you may find certain material that appears inaccurate, biased, incomplete or inconsistent.  Report it to the school and follow these guidelines to have the corrections made:

· School officials hear your request and the reasons you wish to change the records.  Often the school official will honor this request, making the changes, and there will be no further problem.

· If they refuse to make the changes, you can make a formal request in writing asking for a records hearing.  A meeting will be scheduled between you and the school officials, presided over by a hearing officer.  The hearing officer will allow you and the school to present your points of view, then make a decision.  A records hearing officer is a person within the school system who does not have direct interest in the situation.  Most such decisions are impartial, but if you feel the decision reached is not in your favor and the objectionable record is not changed or removed you can take other actions.

· You may write a statement explaining your objections to certain material, stating why you believe it is inaccurate, false, or inappropriate.  The school is required by law to attach your statement to the record and release it to anyone who has access to the record.

As a parent of a child with a disability, you will have a special interest in the contents of your child’s record.  Because these records are reviewed and considered when important decisions are made for your child, you will want to review the records at least annually.  You should also have a duplicate copy of all that is in your child’s file to keep at home.

If your son or daughter reaches 18 or the “age of majority” while being served in the school system, he or she will legally assume the rights and responsibilities that come with majority status.  The age of majority may differ from state to state.  Examples of changes brought about by your child’s majority status include:  as a parent, you no longer have access to the school records; parental consent (your permission) would no longer be required for the IEP or a change in placement.  Consent would now have to come from your adult child.  The school system has a duty to notify both you and your child of this “transfer of rights” and the implications for parents and students.  In some cases the transfer of rights would not occur, because the student has been determined “incompetent” or unable to make informed consent according to state law.  In other cases, though an individual is not determined “incompetent,” he or she may not be expected to assume the responsibility of “informed consent.”  In this case, you as the parent or as the guardian can be appointed as the person who will represent the student in making educational decisions.

Because you are a military family, your family most likely will move from place to place.  When you move, be certain to have a copy of all of your child’s records that you wish transferred.  Be certain these records are up-to-date with those that are no longer appropriate removed from the file.  When you reach your new location, you can take a copy of your child’s entire school record to facilitate your child’s smooth entry into the new school setting.  At the end of this chapter you will find the Military Transfer Checklist to assist you in making an easier transition.

Navy and other military families have some additional considerations surrounding your change in stations and your child’s change in schools.  If your spouse is going on a lengthy cruise or assignment away from home, you may want to obtain a current power of attorney.  This will enable you to make important decisions on your own.  To obtain Navy health care records, you will be required to provide a privacy act statement. A part of this statement will require the social security number of the military member.

Occasionally, a Navy family can be in a delicate position if the Navy member is in a sensitive or high security position.  Medical records are sometimes considered classified information and extra time and effort is required to obtain these records.  Therefore, action well in advance of the transfer is needed.

The Parents’ Role - Referral and Evaluation

During the evaluation activities, you may feel uncertain how best to help your child.  The following suggestions are intended to help you be more confident about your decisions and actions.  You need not and probably will not do all of them.  Choose those actions that seem most useful to you.

Before the Evaluation
After you have been notified in writing that the school system wants to evaluate your child, you must decide whether or not to give permission for your child to be tested.  Some things you may choose to do to help you make this decision are:

· Talk to someone – share your feelings about having your child tested.

· Get parent handbooks and pamphlets on evaluation.

· Find out about the tests that will be used and what they measure.

· Make a list of all of your questions.

· Identify the school person responsible for your child’s evaluation.

· Ask school officials to talk to you and to put in writing the reasons for the evaluation.

When you have decided to give permission for the school to evaluate your child, you may want to do several things to prepare yourself and your child for the experience.  You may: 

· Make a list of the difficult and helpful parts of a previous evaluation.

· Talk with your child about the reasons for the evaluation.

· Visit the place where the evaluation will be given.

· Give your child some choices about the evaluation, such as what to wear.

During the Evaluation
While the evaluation is in progress you can help put your child at ease by doing one or more of the following:

· Review the day’s plan with your child, including a celebration when it is over. 

· Make sure your child is in good health that day and has had a good night’s sleep. 

· If your child is young, let him or her know you will be there, if appropriate.  

· Observe the evaluation if you can and write down your thoughts concerning your child’s responses.

After the Evaluation
When the evaluation is completed you may want to:  

· Ask your child which activities and people he or she liked and disliked.

· Praise him or her for the successes.

· Have a celebration for your child (and for you!).

· Write down any additional thoughts you might have regarding the evaluation experience.

· Get a copy of the evaluation reports and read them to see if they accurately describe your child.

· Meet with the school people, either at their invitation or at your request, so they can explain the results of the evaluation to you.

· If you have disagreement over the content of the records work to solve this first informally, then, if necessary, taking the more formal action of requesting a record hearing.

Eligibility
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Eligibility is the determination of whether or not a child qualifies to receive special education services based on meeting established criteria.  A committee makes the eligibility decision.  The eligibility committee, called by different names in different school systems, is required to match the results of the evaluation with the definitions for the various disabilities identified in the Individuals with Disabilities Education Act (IDEA).  Children eligible for special education services are children:

· who have mental retardation, hearing impairments including deafness, speech or language impairments, visual impairments including blindness, emotional disturbance, orthopedic impairments, autism, traumatic brain injury, other health impairments, learning disabilities, developmental delay (for children ages 3-9), and 


· who because of their disability require special education in order to benefit from their educational program.


Each state and DoDDS have their own categories and definitions of these disabilities.  Some, for example, may have a category called multiple-disabilities, severe or profound retardation, or others.  All states must, however, follow the regulations for IDEA.

Requirements - Eligibility


The school system has an eligibility committee made up of  you, the parent, teachers, specialists and administrators in special education.  The committee comes together to consider the evaluation results, the definitions of disabilities, and to decide upon the need for special education services for a particular child.  If all of the formal and informal evaluation information about your child matches the definition of a disability category, your child will be found eligible for special education services.  Should you and the other members of the committee feel the results of the testing do not match the definitions, your child will not be eligible for special education.

At the end of the meeting, committee members are required to write and sign a statement giving the results of their deliberations. This document will be placed in your child’s record, most likely in the confidential file maintained by the school system.

The Parents’ Role - Eligibility

Parent participation is required in the eligibility meeting.  So once again you can be your child’s educational advocate, bringing your personal knowledge and viewpoints into this important meeting.  

The eligibility procedures used by your school system should be described in your local or state regulations.  After the school system notifies you of the eligibility committee meeting, let them know your plans to attend.  Tell them you wish to speak about your child and his or her development and needs.  In some school systems you will find that the evaluation conference in which the results of the tests are discussed with you, and the eligibility meeting are one and the same meeting.  Ask a school representative how these two meetings are handled in your district.

When you attend your child’s eligibility meeting, you may want to take the following steps:

· Ask another person - spouse, friend, or professional who has worked with your child - to attend the meeting with you.  If you go alone, you may feel overwhelmed by the number of professional school people there.

· Before the meeting starts, pass around a picture or two of your child and family.  In this way, the group knows your son or daughter is far more than a pile of test results.

· As the meeting opens, ask the chairperson what the procedures will be, at what point can you present your opinions and who the other voting members are.  Ask to have a copy of the official report of the meeting as soon as it is available.

· Be prepared to present your opinions in a statement that you have developed prior to the meeting.  Describe your child’s learning style and other factors that relate to his or her learning and growing.  Your statement can be included in the evaluation record if you want.


Two major points of disagreement can arise between parents and the school systems as a result of the eligibility decision.  One problem is when a school finds the child ineligible for special education, while the parents believe the child needs special services.  The other problem that occurs is when the school system finds the child eligible for special education under one definition of a disability and the parents believe their child has a different disability or has no disability requiring special services.  


If either of these situations occurs, you do not have to accept the decision of the eligibility committee. You may request an administrative review within the school system.  If this intermediate step does not resolve the situation or is not available, or you are dissatisfied with the results, you can request either mediation, a due process hearing, or both at the same time to avoid undue delay in getting what you believe is appropriate for your child.  Administrative review, mediation and due process hearings are discussed in Chapter 5 of this handbook.


If you and the school have agreed on the eligibility of your child for special education, the next activity in the special education process is to develop an Individualized Education Program (IEP).  According to federal regulations, the IEP must be developed within 30 days of the eligibility decision.
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Individualized Education Program (IEP)


An Individualized Education Program (IEP) is a planning document written by an IEP team for a student in special education.  The team includes the student, when appropriate, the parent, a special education teacher, a general education teacher, specialists and a school administrator.  The document describes the special education program and services, and the participation of the student in general education for an entire school year.


The IEP has six parts:

1.  A description of the student.  The first section of the IEP includes the name, age, address, and other identifying factors.  The child’s present levels of development, educational, and behavioral performance are described. 

2.  Goals and benchmarks or short-term objectives.  Goals are long-range plans.  Benchmarks or short-term objectives are identifiable steps attained in reaching the goals.  A goal in a child’s IEP tells: 

a. Who will achieve; 

b. What skill or behavior;

c. How, in what manner or at what level; 

d. Where, in what setting and under what conditions;

e. When, by what date.


Examples of clearly written goals are:

· Edward will use five self-help words, appropriately using sign language, in his classroom and in speech therapy by June 10.

· Nina will complete all English assignments in the regular classroom using cursive writing by May 31.


Benchmarks or objectives are intermediate steps taken toward the long-term goals.  Benchmarks describe the expectations of who, what, how, where, and when, as the child works toward the goal.  


Examples of clearly written benchmarks for Edward and Nina are:

· Edward will use the sign language symbol for “bathroom” by October 15.

· Nina will write a full paragraph in cursive writing by November 1.


Goals, and benchmarks or objectives are carefully written so that students, teachers, and parents will know when they have been accomplished.  IDEA has in the past required that Goals be followed by “short-term objectives”.  Newer requirements in IDEA recognized that many schools and families were caught in too much detail in writing short-term objectives.  Such detail is better left to the teacher in the classroom.  Now either benchmarks or objectives are allowed to mark the way toward the annual goals.


Another new requirement in IDEA is the inclusion of positive behavioral supports, interventions, and strategies if child’s behavior is inhibiting his or her ability to learn.  The IEP team considers the strengths of the child and the concerns of the parents.  If a child’s behavior interferes with his or her learning or the learning of others, the IEP team must develop ways to address and improve the behavior, including positive behavioral interventions, strategies and supports.  The positive behavioral program, based upon a behavioral assessment, is included as a part of the IEP.


Additionally, new requirements in IDEA specify that the IEP team must consider any technological or assistive devices the child might need to enable him or her to benefit from the educational program.  Computers, hearing aids, Braille machines, tape recorders and many other such aids to learning should be written into the IEP if the child needs it.

3.  Related Services.  The third section of the IEP describes what special services are to be provided, indicates how much time the child will be in the services, and who will provide them.  Below are listed some of the related services a child could receive.  These might include one or more of the following:

a.  Assistive technology: Any item, piece of equipment, or product system that is used to increase, maintain, or improve the functional capabilities of children with disabilities; e.g., augmentative communication boards, computer input devices, special switches, etc.

b.  Audiology:  Services provided by an audiologist to screen, assess, and identify children with hearing loss.  Based on the results of the testing, audiological services such as language improvement, speech or lip reading, conversation, or appropriate use of hearing aids are provided by the hearing specialist, speech therapist, or teachers.

c.  Counseling services: School counselors work to improve the behavioral adjustment, self-control, career awareness, and self-esteem of students to help a special education student to benefit from the school program.

d.  Medical services: Licensed physicians perform diagnostic services and make recommendations for special education services based on conditions related to the child’s disability.

e.  Occupational Therapy (OT): Activities focused on fine motor skills and perceptual abilities that assist in improving daily life functioning, physical, social, psychological, and/or intellectual development; e.g. rolling a ball, sorting objects, grasping a pencil, eating, etc.

f.  Orientation and mobility services: Assistance not only for visually impaired children, but for any child who needs to be taught to travel to, from, and around the school.

g.  Parent counseling and training: Assists parents of children with disabilities in understanding the special needs and development of their child.  Referrals to outside support groups, financial assistance, and to other professionals are a part of this service.

h.  Physical therapy (PT): Provided by a licensed physical therapist, this service concentrates on gross motor functioning as it relates to postural control and daily living routines.  Sitting, standing, moving, and sensory processing are examples of skills worked on.

i.  Psychological services: School psychologists give psychological and educational tests, interpret assessment results, consult with other school staff, and provide psychological counseling for children and parents.

j.  Recreation:  Provided by a recreation therapist, physical education teacher, or regular teacher, to include the assessment of leisure and play skills, and recreation programs to assist the student to benefit from his or her education.

k.  Rehabilitative counseling services: Career development, employment preparation, independence training, vocational rehabilitation, and integration into the workplace and community of a student with disabilities are guided by a counselor from the school system or from vocational rehabilitation programs.

l.  School health services: A school nurse or other qualified professional gives medications and provides health related services such as catheterization or breathing therapy.

m.  Social work services: School social workers prepare social or developmental histories, provide group and individual counseling, work with problems in a child’s living situation at home, school or community, that affect adjustment in school, and coordinate school and community resources to help a child to benefit from the educational program.

n.  Speech - language pathology and audiology: Speech and language therapists identify children with speech and language problems, diagnose speech and language disorders, provide therapy for the improvement of communication problems, and counsel children, parents and teachers regarding speech and language problems.

o.  Transportation:  Schools are responsible for special education students’ travel to and from school, in and around school buildings, and for specialized equipment such as special buses, lifts, ramps, and special equipment for mobility.


The above list does not exclude other supportive services that the IEP team determines your child may need.  Specific goals and benchmarks are written for the related services, just as they are written for the ongoing classroom work. 

4.  Special Education Placement.  This section of the IEP describes what special education programs and services are to be provided to the student.  Also it indicates how much of the day the student will spend in the regular education classroom with children who are not in special education.  The classroom placement is based upon the goals and benchmarks developed for your son or daughter and the classroom that can best help him or her to reach these goals.  A more detailed discussion will be found in the next section of this handbook in Placement - Requirements. 

5.  Time, Location, and Duration of Services.  The fifth part of the IEP describes when the special education services will begin, how long each of the services will likely be needed, where they will be located, and when progress will be assessed in order to make adjustments and, if needed, changes.  The IEP is reviewed each year and recommendations for changes are made at this time.

6.  Evaluation of the IEP.  The final section describes how the IEP will be evaluated.  Methods to be used to determine whether the child has reached goals and objectives are stated.  Evaluation can include such methods as teacher-constructed tests, progress reports, examples of schoolwork, classroom observations, standardized tests, or tape recordings.

Requirements – Individualized Education Program


Each year a new IEP is developed for a student.  A meeting is held to review your child’s progress and to set new goals and benchmarks.  You may request an IEP meeting at any time to review and discuss your child’s educational progress and the services he or she is receiving.  


At least three people must attend an IEP meeting – the parent, a teacher, and a representative of the school system who is qualified to provide or supervise the special education programs and who is also knowledgeable about the general education curriculum.  This person is usually a supervisor or administrator who has the authority to make a commitment of the school system’s resources to your child.  Sometimes other specialists or educators attend.  When a child with disabilities is to be included in the regular curriculum, at least one regular education teacher is to be included on the IEP team.  Many times it is appropriate for your child to attend so that he or she can be a part of the planning and decision making and can understand what to expect.


Because the parent’s information and participation is so important, the school system is required to notify you in writing of when the IEP meeting will take place, its purpose, and who will attend.  When your child reaches age 14, the schools are required to include him or her in the meeting when plans are being made for the transition from school into life after high school.

The Parents’ Role – Individualized Education Program


An IEP meeting is a good time for parents to contribute their special knowledge of their child.  In the first section of the written IEP, the description of the student and the present levels of performance, a parent’s perspective is very valuable.  You live with your son or daughter every day and know your child’s strengths, interests, learning style, and where he or she needs special help.  Teachers value this information and when you contribute such information at an IEP, the teachers become acquainted with your child.


At the IEP meeting, you should offer your observations of your child’s performance and behavior.  You can share your ideas for goals and objectives and discuss the programs and services you believe your child will need in order to achieve them.  You can also discuss the extent to which you believe your child should participate in the regular education classroom.  In addition, a parent’s contribution to the writing of goals and objectives allows you to know what the expectations are for your child and to assist at home in reaching those goals.


You may bring another person to the IEP meeting who knows your child or has special expertise.  If you choose to take another person with you, you should help this person to understand clearly your position and the role you wish him or her to take at the meeting.  At the end of the discussion, make certain all of your ideas and concerns have been considered.  You and the person who accompanied you to the meeting together may want to discuss whether or not all of your questions and concerns have been discussed, clarified or resolved.  


At the end of this chapter, in chapter additions, you will find a Checklist for Effective IEPs to assist you in evaluating the IEP.  If you are satisfied that the IEP meets your child’s needs, you then sign the IEP indicating your acceptance of the plan.  If you want to take more time for a decision, you may ask to review the IEP for a few days before you sign it.  In this case you should indicate the date by which you will return it.


If you find the IEP unacceptable, you should tell the IEP team members which parts are unacceptable.  If they refuse to change them, you can ask for additional time to consider the IEP, and then you have three options.  You may:

· Sign the IEP and the document that gives your permission for placement in the special education program, but indicate in writing the parts of the IEP you find objectionable.  In this way you go on record as believing your child’s IEP fails to meet all of his or her needs.

· Sign the IEP and the document indicating your child’s placement, but state which parts you find objectionable and indicate in writing your plan to appeal those parts.  This option enables your child to get the services indicated while your appeal is pending.  The procedures for due process appeals and/or mediation are described in Chapter 5: When Disagreements Arise.

· Refuse to sign the IEP and permission for placement and indicate in writing that you intend to appeal the IEP.  Before doing this, be sure to ask what educational services your child will receive while awaiting the resolution of the conflict.  In most cases, the child stays in the same placement he or she has been in prior to the development of the new IEP.

Placement
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Placement is the setting in which a child with disabilities is educated.  Placement includes the school, the classroom, related services, community-based services, and the amount of time a child will spend with peers and others who do not have disabilities.


For many years children with disabilities were placed in classes based upon their “label,” that is, the name of the disability.  For example, children with mental retardation were in classes with only other children with retardation.  Or, children with physical disabilities were placed in classrooms where everyone had a physical disability.  Now, with the Individuals with Disabilities Education Act (IDEA), placement is guided by the IEP - by goals, objectives, and the services required to reach them.   

Requirements - Placement

The Individuals with Disabilities Education Act (IDEA) requires a placement decision made by the parents and the school system, that is based upon the goals, benchmarks, objectives and services needed for each individual child.  IDEA is based upon strong policy that children with disabilities should remain in the regular classroom whenever possible.  The concept of “least restrictive environment” for a child with disabilities is an integral part of IDEA.  Least restrictive environment is defined by the extent to which the child will be educated with students who do not have disabilities.  Children should be removed from the regular classroom only when the nature and severity of the disability makes it necessary to do so. 

School systems are required to provide a continuum of alternative placements and go through a series of steps to arrive at a recommended placement.  The continuum of alternative placements moves from the general education classroom, through resource rooms or pullout classes, all the way to self-contained classrooms, private schools, or residential placements. After formulating the goals and objectives, the first question to be asked is, “What are the specific services needed by the student?”  After this question has been answered, the second question is, “In what place or places can these services best be provided?”

A discussion then focuses on the question, “Is the general education classroom, with no changes or modifications, the place where the services can be provided?”  If “yes,” then that is the placement.  If “no,” then the consideration becomes, “How can the general education classroom be modified with supplementary services or aids to accommodate the student?”  At each level of the continuum of placements, the question is asked, “Is this level, with no changes or modifications, the place where services can be provided?”  If not, “Can this level be changed or modified with supplementary services or aids to accommodate this student and the services he or she needs?”  You only move away from the general education classroom placement by asking these questions until you get a “yes”.

Education in the least restrictive environment also includes the requirement that a child be educated in the neighborhood school that he or she would normally attend, unless the IEP specifically requires other arrangements.  If the child’s unique educational needs, as determined by an evaluation and stated in the IEP, cannot be met in an existing program, an appropriate educational program must be designed.  When an appropriate placement is not available in the public school system, private day or residential school must be provided at public expense.

The Parent’s Role - Placement

School placement includes the school and type of classroom your son or daughter will attend, as well as the type of teacher (general and special education) assigned, the amount of time to be spent with students who do not have disabilities, and the related services he or she requires in order to benefit from special education.  The best way for a parent to determine whether the proposed placement will meet your child’s needs is to visit the school and classroom before you give consent for the placement.  By talking to teachers and administrators, by observing in the classroom and on the playground, and by eating in the school cafeteria, you can obtain valuable information about the placement.

A Navy Parent Speaks

“I had a hard time during the IEP deciding about placement.  I kept asking myself and others – is special education in a classroom with a smaller group of kids and a specially trained teacher what is best for my son?  Or, on the other hand, since he is a teenager and so influenced by what his peers think, should he be in the regular class?  To be pulled out into a special class is extraordinarily painful for him.  But in the long run, he was better off in special education.”

If you are uncertain what to look for when you visit a school, you may want to use the Observation Guide for School Placement found at the end of this section. The observation guide lists factors to be considered in gathering information about school programs.
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Instruction

Instruction is the actual day-to-day classroom education and the support services written in your child’s IEP.  Your child spends at least a portion of the day in either a general or special education classroom learning reading, writing, speaking, math, problem solving and other basic education skills.  If your son or daughter has support services, such as speech therapy, physical therapy, adaptive physical education, or other extra service spelled out in the IEP, such services are a part of the special education program.  Older students might also have work-study assignments in the community.  All of this is the ongoing day-to-day special education instruction for your child, but is not your child’s total education program.  There may be general education areas of instruction where no special education support is needed.

A Navy Parent Speaks

“I was really afraid kids would make fun of my child.  Would they understand it’s hard to hold her head up or talk?  But when I took 5 minutes to explain cerebral palsy to the kids and they began to get to know her, it was better than I had ever dreamed.  After a month, she got invited to her first birthday party.”

Requirements - Instruction

The school system is required to provide classroom instruction and support services as written in the IEP.  The instruction is individualized.  Individualized education is different from what children who are not in special education receive.  For example, many classrooms have all children working on the same skills at the same time.  Special education students may be a part of large group instruction.  However, the teachers are required to plan individually for special education students.  A child with learning disabilities might have as his special instruction, a tape recording of the homework assignment, rather than written work.  A child with a physical disability who uses a wheelchair may have special instruction designed to assist her in completing certain physical requirements, such as keyboarding or feeding herself.

In addition to adapting classroom work to the individual needs of your child, the school system is required to provide the support services that he or she needs to benefit from the educational program.  They are required to provide the amount of time support services are given each week, who will provide it, and in what setting as written in the IEP.  

Schools must also provide parents a report of a child’s progress in the IEP at least as often as for children in the general curriculum.

The Parents’ Role - Instruction

After your child has been evaluated, found eligible for special education, had an IEP written and placement determined, it is finally time for instruction to begin.  At this time, you have traveled a long road in the special education process.  You are probably beginning to feel relieved and ready to relax – at least momentarily!

You will want to check up on your child’s instruction to be certain that the IEP is being followed as developed.  You will need to know if your child is receiving all the related services specified in the IEP.  

If your child is in special education for the first time, it is wise to allow the teachers a little time to get the program going smoothly before beginning to check on your child’s program.  Frequently teachers spend a week or two at the beginning of the year getting to know their students and scheduling the various activities for each child.

Once your child’s instructional program is under way, you can follow progress in several ways:

· Develop good rapport with your child’s teacher.  This is the best and most essential way to know how your child is doing in the classroom.  Some parents and teachers correspond with each other through notebooks passed back and forth, by regular phone calls, or by frequent personal conferences.  To aid you in establishing a good relationship with your child’s teachers, it helps to express your understanding of the difficult job that teachers have and to compliment the teachers for the things they do well.

· In addition to your child’s teachers, you may also want to keep in touch regularly with other school staff who work with your child, for example, the school principal, school nurse, counselor, therapist, and others.

· You may visit your child’s classroom.  Visiting is a good way to see your child in the school setting, interacting with the teacher and with other students.  If you decide to visit, you should always call and make an appointment in advance, telling the teacher when you would like to visit and how long you plan to stay. You can obtain information about the classroom schedule, asking what times of the day are best for observing what it is you want to see. You should always respect the teacher’s routines.   When children are present, you should limit your conversation with the teacher or other adults so that classroom instruction and routines are not interrupted.

A Navy Parent Speaks

“In my particular case with my seven-year-old, I talked to her teacher before she ever entered the classroom.  I said, ‘From my point of view, I am going to tell you the down and dirty, and be up front and straight with you.  You are with her more hours in the day than I am and you have to tell me how I can best help you.  That is a big deal.’  So four weeks into the school year, she called me and said she had had a chance to evaluate and watch her, and she thought she had a plan for us.  Basically we set her up to succeed.  And for the most part, she has succeeded.  Believe me, it is sometimes not an easy issue.  It is not always easy to be supportive, compassionate and wonderful!”


In addition, learning more about your child’s specific problem will help in understanding your child’s progress.  You can enroll in a class, attend lectures, workshops or conferences, participate in support groups conducted either through your Navy Family Service Center or the Exceptional Family Member Program.  Additionally, civilian groups such as the Learning Disabilities Association or United Cerebral Palsy, have groups for parents.  Books, articles, leaflets, and magazines related to your child’s learning problems can be obtained from your local public library, your child’s teacher, a school counselor, or from the Family Service Center. Selected Readings, Appendix D, is a bibliography that can serve as a starting point.


As you watch your child’s growth and development, you will want to know why progress is or is not being made.  Is your child’s rapid progress due to the ability of a wonderful teacher who motivates him or her to achieve?  Is lack of progress caused by your child being placed in the wrong classroom or by a failure to receive the support services specified in the IEP?  If you do not see the progress you expect, you may want to consider requesting a change in your child’s IEP.


Changing the IEP

Elements of the IEP can be changed at any time, as long as all members of the IEP team agree to the changes.  There are many reasons you may want to change the IEP.  Your child may have reached certain goals and objectives much sooner than anticipated.  Or, on the other hand, your child may need more time because progress is slower than expected.  You may feel a different classroom is needed, or want to change the related services he or she is receiving.  


The best place to start if you want a change is with your child’s teacher or related services provider.  Or you may want to talk to a specialist who works with your son or daughter.  Change can be immediate when problems are resolved at this level.


If this effort does not succeed, you should next talk informally with the principal or another school administrator.  Explain your request for a change and provide any information you have that supports this change.  It can be helpful to put your concerns in writing so that people can more clearly understand your perspective and what you think is needed. 


Should these avenues for change fail, there are more formal procedures for seeking change and resolving conflicts.  They are described below in Chapter 5, When Disagreements Arise.

Schoolteachers and specialists also check on your child’s progress.  When they believe your child is not making satisfactory progress, they notify you, ask for more information, and suggest a conference.  They might request an additional formal evaluation of your child.

Annual Review - What Is It?

[image: image7.wmf]
Each year your child’s IEP is reviewed in a formal way to look at, talk about, and study a student’s progress.  The IEP team meets to make decisions about changes in the IEP, review the placement and to develop a new IEP for the year ahead.  This required meeting is called the annual review.

Requirements – Annual Review


The school system is required to review with you and with other members of the IEP team, at least annually, your son or daughter’s IEP.  They must notify you in writing of the purpose of the meeting, who will attend, and must schedule it at a time and place convenient for you.  In addition, if your native language is other than English, they must conduct this meeting in your language, or at the least have an interpreter there for you.  


Just as in the initial IEP meeting, a group of people is required for the annual review - not just you and the teacher.  At the minimum, the team will be made up of three people--you, the teacher, and a representative of the school system who has the authority to commit the school’s resources, such as assigning a speech therapist, arranging for special PE instruction, or assigning your child to a different classroom.  If your child spends time in the regular education classroom, a teacher from that classroom must attend the meeting.  In addition, specialists such as a school psychologist, speech therapist, occupational therapist, or nurse might be in attendance.  

The Parents’ Role – Annual Review

In the same way that you prepared for the evaluation, eligibility and IEP meetings, you will find that the better prepared you are, the better the results of the meeting.  As your child’s best advocate, you will find that written notes about your child’s growth, development, and skills, as well as your opinions about placement and special services for the upcoming year, will help you actively participate in the meeting.  

Just as in an IEP or other important meeting, you may choose to bring along another person to the meeting to help you keep track of what is said and what decisions are reached.  To help you think through your role in the meeting, refer back to the section called, The Parents’ Role - Individualized Education Program, beginning on page 46.

The Triennial Review
Every three years the school is required to conduct a Triennial Review.   This is a more extensive review than the annual review.  The student may be given entirely new evaluations and testing to determine progress and to make a new eligibility decision for continuing special education. The triennial review not only is a careful study of your child’s growth and development, but it also assures that he or she will not be stuck in a placement that is inappropriate.  

The triennial begins with a thorough review of existing data on your child to determine if any new evaluations are needed.  Obviously, if your child was born blind, he or she does not need to be re-tested to determine if the blindness remains.  If there are, however, new areas of suspected disability, or if you as a parent request certain evaluations, the school is required to provide them.
Behavioral Programming and Discipline 

of Students with Disabilities


In 1997, the U. S. Congress passed new provisions in IDEA concerning the issues of behavior and the discipline of students with disabilities.  New requirements give all students in special education, including those with emotional problems, greater access to behavioral assessments and programs with positive behavioral interventions and supports.  


School systems must have an evaluation done and an individualized behavioral program designed for the child whose behavior interferes with his or her learning or the learning of other students.  Schools are required to conduct behavioral assessments for students who show, on a consistent or sustained basis, impulsive behavior, poor judgment, or who endanger their safety or their peers, teachers or themselves.  Following the evaluation, a program for the student is designed collaboratively among the school professionals, the parents and the student. 

Behavioral Programming for Students with Disabilities

The role of parents as full partners with professionals in the education of their children with disabilities includes both behavioral programming and discipline.  You, as a parent, bring valuable information and experience to the evaluation and decision making process if your son or daughter has behavioral or emotional problems.  IDEA ensures that your child will be evaluated with appropriate tests to determine if your child has a disability and to determine the child’s educational needs.  If your child’s behavior interferes with his or her own learning or if it interferes with others’ learning, the evaluation must determine appropriate behavioral interventions, strategies and supports to address that behavior.  Positive behavioral goals and objectives will then be included in the IEP.
Information provided by you, as a parent, will be considered when evaluating your child.  Such information might come from medical reports or diagnoses, treatment plans from a physician, psychologist, or psychiatrist, or from your descriptions of your child at home or in settings other than the school.  You can give examples of your child’s behavior that are of concern to you. You are the one that lives every day within your family and you know of your child’s frustrations and difficulties, and can share your insights into the reasons for the behavior. 

A Navy Parent Speaks

“The partnership with the school counselor really helps me a lot.  I used to be scared to death every day he went to school.  Was he going to skip school?  Was he going to lie?  Was he going to do something worse?  Now when I mention Mrs. Evans to Johnny, he kind of rolls his eyes and says, ‘She is just like you, always on me.’  I say, ‘Well, and we are going to stay on you.’  Mrs. Evans and I make a united front since we know he is fifteen and acting a bit brain dead and not thinking before he acts.  We told him we were going to help him until he could make decisions on his own – kind of guide him gently in the right direction.  And, you know, it has worked out – he is a joy to behold.  But it could have gone the other way if I had tried to do it on my own and tried not to involve the school because I wanted to keep my business in my house.”

 A team made up of parents, the student and many professionals are responsible for evaluation, placement, program delivery and for monitoring the progress of the student.  When an individualized behavioral plan is required for your child, ongoing observation and adjustment are crucial to the success of the plan.  Consistent, positive support and instruction in appropriate behavior can help to prevent more serious behavior that requires discipline.

Discipline of a Student with Disabilities

Now IDEA requires greater accountability from the schools before they can suspend or expel students with disabilities for more than 10 days.   Unless a student with disabilities has brought guns or drugs into the school, he or she cannot be suspended or expelled unless certain criteria have been satisfied.  When a child breaks the school’s Code of Conduct, school personnel may order a change of special education placement to an appropriate interim alternative program, or may order a suspension for not more than 10 days.  In addition, school personnel may order a change of placement for up to a maximum of 45 days when a child carries a weapon to school or to a school function, if the student knowingly possesses, uses, or sells illegal drugs, or if a student solicits the sale of a controlled substance at school or at a school function.  


A more stringent requirement is placed upon the school system before school personnel are allowed to remove a student with disabilities if they feel that the student is apt to harm himself or herself, or harm other students or teachers.  In order to pursue a change of placement based upon a student’s likelihood to harm self or others, the school must request a hearing before a hearing officer.  The hearing officer must determine that the school can demonstrate that the current placement is likely to result in injury to the child or to others, must consider the appropriateness of the child’s current placement, and must consider whether or not the school made reasonable efforts to minimize the risk of harm in the current placement, including the use of supplementary aids and services.  In other words, except for cases involving weapons or drugs, the school bears the burden to demonstrate that there is reason to suspend or expel a student.  If there is no existing functional behavioral assessment, it must be conducted and a behavior intervention plan implemented immediately to address the inappropriate behavior.


A special review must be conducted to determine if there is a relationship between the child’s disability and the behavior subject to disciplinary action.  Such a review, conducted by the IEP team, is called a “Manifestation of Determination Review.”  In deciding whether the behavior is due to the child’s disability, the IEP team, including the child’s parents, considers all relevant information.  Information includes evaluation and diagnostic results, information supplied by the parents, observations of the child, and the child’s IEP and placement.  In essence, the IEP team is asking itself, “Did we properly plan for this child?”


The IEP team determines:

· In relationship to the behavior subject to disciplinary action, were the child’s IEP and placement appropriate and the special education services, supplementary aids and services, and behavior intervention strategies provided consistent with the child’s IEP and placement?

· Did the child’s disability impair his or her ability to understand the impact and consequences of the behavior subject to disciplinary action?

· Did the child’s disability impair his or her ability to control the behavior subject to disciplinary action?

If the IEP team determines the behavior subject to review is found not to be due to the child’s disability, the child will be disciplined in the same manner that would apply to a child without a disability.  IDEA provides, however, that a free, appropriate, public education is available to all children with disabilities including those who have been suspended or expelled from school.  This means that the child must continue to receive special education services in an alternative setting.  The alternative setting must enable the child to:

· continue to participate in the general education curriculum, although in another setting, and to receive the “service modifications” needed to meet current IEP goals; and

· provide the “service modifications” required to address the child’s behavior that resulted in the disciplinary action so that it does not recur.

As with all special education programming, if the parents of the child disagree with the outcome of the Manifestation of Determination decision or with the decision regarding placement, they have a right to appeal.

Conclusion

You now see the various activities in the Special Education Cycle. As you participate in each step, you will find it helpful to review the material describing the step. At all times, you will find that the more carefully you plan for your participation with the professional partners in the process, the more you will feel that you are your child’s first and best advocate representing his or her educational interests.

Developmental Achievement Chart

Observation Guide for School Placement 

Military Transfer Checklist

Checklist for Effective IEPs
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Sara
Can Do
Working On
Accomplish within 6 Months
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MOVEMENT
Rides a bike, walks a balance beam.  Writes in print (not cursive).  Throws a ball.
Pedaling faster and pumping up hills on her bike.  Smaller and neater printing.  Catching a large ball.
To keep up with a group when bike riding.  Printing on wide-ruled paper.  Catch and throw with more accuracy.

COMMUNICATION
Responds to simple directions.  Answers the telephone clearly; can respond appropriately to caller.
Following directions without getting mixed up.  
Understand and follow through on more complex directions.

SOCIAL RELATIONSHIPS
Goes to Brownie Troop meetings.  Sits with a small group of girls on the bus.  Plays with younger neighborhood children.
Learning to make her way into a group of girls without her Mom’s help.  Establishing close friendship with girl her own age.
Participate in small group activity without adult hovering over.  Have a friend come over to play and have dinner regularly.

SELF-CONCEPT/ INDEPENDENCE
Gets dressed in the morning if clothes are laid out and if Mom helps.  Walks from bus stop alone; expects Mom to be waiting at home.
Getting dressed and ready for school in the morning without Mom’s help.  Learning what to do if Mom is late coming home.
Dress completely without help or reminders.  Know what to do if Mom is not home.

SENSES/ PERCEPTION
Takes care of matching clothing, coordinating colors.  Sings along with songs on radio.
Learning names of shades of colors.  Learning words to songs in music class at school.
Name one or two shades of each primary color (i.e. “peach,” “turquoise”).  Be able to sing two songs from memory.

THINKING SKILLS
Knows name, address and phone number.  Counts to 20 by ones.  Knows upper case alphabet letters.
Learning to count to 100 by ones.  Learning to recognize lower case alphabet letters.
Know how to count accurately to 100 by ones.  Recognize at least half of the lower case alphabet letters.

LEARNING STYLE

Very neat and orderly.  Needs visual aids to see progress.  Works for rewards (prizes, candy, praise from adults).  Daydreams and is easily distracted.


Developmental Achievement Chart - Example 2

Tony
Can Do
Working On
Accomplish within 6 Months

MOVEMENT
Holds spoon in either hand.  Climbs stairs while holding someone’s hand.
Using his right hand to hold the spoon.  Climbing stairs without help.
Use spoon to eat his meal.  Climb the 4 front porch stairs by himself holding the rail.

COMMUNICATION
Understanding signs for hungry, thirsty, thank you.  Can say “yes” and “no” in a way that family understands.
Signing “hungry,” “thirsty,” “thank you,” so he can be understood.  Saying “yes-no” more clearly.
Will be able to sign “hungry,” “thirsty,” “thank you” clearly.  To say “yes-no” so most people understand him.

SOCIAL RELATIONSHIPS
Watches a group of friends playing a game.  Says “no” to classmate who pushes him, then pushes back.
Playing the game with his friends.  Ignoring pushy classmate rather than pushing him back.
Be able to play a game with a group of friends.  Say “no” to pushy classmate; ask someone for help.

SELF-CONCEPT/ INDEPENDENCE
Can turn bathroom faucets on and off.  Hangs up coat on hook by the back door.
Identifying hot and cold.  Unzipping coat by himself.
Wash hands with little or no supervision.  Take off coat with some help.

[image: image10.wmf]EVALUATION

ELIGIBILITY

ANNUAL REVIEW

INSTRUCTION

REFERRAL

IEP &

PLACEMENT

SENSES/ PERCEPTION
Looks at person calling his name.
Keeping eye contact when spoken to.
Always look at familiar people when being spoken to. 

[image: image11.wmf]THINKING SKILLS
Can follow a simple one-step direction with help; for example, pick up the spoon.
Following a simple two-step direction with help.
Follow a one-step direction without help.

LEARNING STYLE

Tony is cautious about trying new things, and learns best by watching an activity before trying it.  He is persistent when allowed to try tasks on his own.
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Name of School 


Contact Person 


Telephone Number 


Date 

Age Range 


School Address

Nature of Handicapping Conditions 


Distance from Home




Physical Environment:
Appearance; room arrangement; safety factors; special instruction areas.

Learning Environment:
Size of class; number of teachers/aides/volunteers; length of sessions; curriculum used (content or instructional guides); integrated activities (special and regular education students).

Social Environment:
Teacher behavior/attitudes; students’ behavior with each other and with adults; amount of “play” time; overall “feel” of the class.

Special Services:

Transportation 

Assessment 


Therapy Services 

Resource/Support Services (library, art, 



Music, etc.) 


Parental Involvement Program:


When you are transferred, you can ease your child’s transition from one special education program to another.  The following checklist can help.

A. Review Your Home Records File  

You should have the following information:

1. Birth Certificate

2. Immunization records

3. Relevant medical records

4. School records

a. Academic achievement reports (tests, report cards, transcripts)

b. Psychological evaluations

c. Physical therapy, occupational therapy, speech/language evaluations

d. Current and past IEPs

e. Behavioral/social evaluations

f. Vocational evaluations (interests, skills, aptitudes)

5. Samples of your child’s work and other accomplishments

6. Communication logs (phone calls made and received from school officials)

Excerpted from:  Home Files/Records, STOMP (Specialized Training of Military Parents), 1985.

B. As Soon As You Know The State And Local School System 

Of The Next Duty Station

1. Write to the Director of Special Education for the state, territory, or DoDDs area to which you are being assigned.  (See Appendix B for a list of these Directors.)  Ask for a copy of any special education handbooks available for parents and the state or area regulations the govern special education.

2. Get in touch with the Director of Special Education in the local school system.  

a. Write:
Director of Special Education

City or County Board of Education

City, State, ZIP Code

b. Or call and ask the information operator for the phone number of the city or county board of education.  Call that number and ask for the name, address and phone number of the local Director of Special Education.

3. Contact the Director of Special Education in the local school system.  Give this information:

a. Your name and the name of your child.

b. The date you will be arriving at the new duty station.

c. Your child’s current educational placement and the support services he or she is receiving.

d. Whether you plan to live in base housing or in the community.

e. Any other information about your child or family circumstances that may be helpful.

Questions to ask:

a. What information can be sent to you describing the process for entering special education in the school system, including any parent handbooks?

b. Who should you contact when you arrive at the new duty station?

c. Should you bring school and/or medical records or send them ahead?

d. What is the name of the school your child will attend if you live in base housing?  Does it have the special education programs and services that your child needs?  What related services are available nearby?

e. What area of the city or county is close to appropriate educational services if you plan to live in the community?

f. What are the procedures for visiting schools or observing classrooms if you are able to visit before you move?

g. What are the names, addresses, and phone numbers of local parent support groups (such as The ARC, The Learning Disabilities Association, United Cerebral Palsy, etc.)?

4. Get in touch with the military family support center serving your community.  (Remember Autovon.)

Navy Family Service Center and Exceptional Family Member Program

Army Community Service Center

Air Force Family Support Center and Children Have a Potential (CHAPS)

Marine Corps Family Service Center

Coast Guard Community Support Center

a. Give the same information and ask the same questions in item 3 above.

b. Ask whether the support center has a sponsorship program that will link you to a family with similar needs and concerns about special education.

5. Contact the Parent Training and Information Center for your state.  For a directory of parent centers around the nation, write or call:

PACER Center

4826 Chicago Avenue South

Minneapolis, MN  55417
612/827-2966 (voice/TTY)

888/248-0822 (U.S. only) 612/827-3065 (fax)

www.taalliance.org

STOMP

c/o Washington PAVE

12208 Pacific Highway  SW

Tacoma, WA 98499

206/588-1741 (voice/TTY)

800/298-3543 (voice/TTY)

206/984-7520 (fax)

www.washingtonpave.org
C. Before You Leave Your Current Duty Station

1. Talk with your child’s present school principal and/or Director of Special Education to:

a. Request an IEP update meeting with the IEP committee.  The next school system is required to provide services on the basis of a current IEP before it completes its own evaluation, IEP, and placement.

b. Ask to see your child’s confidential and cumulative folders of school records.  Make changes and update this file.  Ask for removal of any records that are no longer appropriate.

c. Obtain copies of all records.  (NEVER GIVE UP YOUR COPIES!)

d. Sign a permission slip to release all records to the new school system.

e. Express appreciation for the services given to your child and give any suggestions you might have that would improve the program.

D. When You Get To Your New Duty Station

1. Make an appointment to meet with the local Director of Special Education or an assistant.

a. Take all school records and your child’s current IEP.

b. Ask the director to get permission from other families who have children in special education so you can call them for parent information an support.

c. If time permits, visit the classrooms where your child might be assigned.

2. Visit the appropriate military family support center to obtain information about military and local community services and resources.






For more detailed relocation information, access the Military Assistance Program web site at:

http://dticaw.dtic.mil/mapsite/
Gajda, Margaret and Deidre Hayden.  Children With Special Needs:  A Navy Parent Handbook.  Family Support Program, Naval Military Personnel Command, Washington, D.C., PEATC:  1987.

IEP forms vary from district to district.  All IEPs include the underlined headings with some changes in words.  You may find transition services, for example, included in the Present Level of Performance or in some other section of the IEP form.  The important thing to remember is that each of the areas below are important parts of the IEP.  It doesn’t matter where they are written, as long as they are discussed and included in the IEP.  New items from the IDEA ’97 Amendments are indicated with an asterisk (*).

1. IEP Team Members:

Should include:

· 
Parent(s)

· 
Student (when appropriate)

· 
Special Education Teacher(s)

· (
General Education Teacher(s)

· 
Related Service Providers             (if applicable)

· (
Administrator (who has the authority to commit resources and is knowledgeable about the general curriculum)


Can also include:
· 
Peers 

· 
Family Members

· 
Friends

· 
Specialists

· 
Advocate

· 
Other Professionals

2. Does Present Level of Performance – (what student can do now)

· 
Describe student in positive way?

· 
Reflect parent concerns?

· (
Include:  strengths and needs, results of most recent evaluations, and a statement describing how disability affects involvement in general education program?

3. Transition issues must be included in the IEP, as appropriate – (issues related to becoming an adult)

· (
Before age 14, what needs to happen to prepare for future?

· (
At age 14, a statement of classes needed to prepare for future?

· (
By age 14, specific transition services, related services needs and other agencies to be included?

· (
Before age 18, what rights will transfer to the student?

4. Annual Goals and Short-term Objectives/Benchmarks – (what you want the student to be able to do by the end of the school year and how he/she will get there)

· Are they meaningful and attainable within one school year?

· (
Do they allow student to be involved in and progress in the general class program?

· Are they clear on what student will do, how, where, and when he/she will do it?

· (
Do they include positive behavioral supports, if needed?

· (
Is it clear how progress will be measured?

· (
Is it clear how parent will be informed of progress?

5. Related Services, Supplementary Aids, and Supports – (extra help and/or therapies student needs)

· 
To help him/her reach annual goals?

· (
To progress in the general education program?

· (
Participate with other students, disabled and nondisabled?

· (
Specifics listed:  start/finish dates?

frequency?

location, and

length of time services will be provided?

· (
Modifications for participation in standardized tests or
· (
A statement of why a particular test is not appropriate and what will be used instead?

6. Placement – (where student spends his/her day – decided only after completing the above steps, 1-4)

· 
Is placement decided after goals, objectives and supports are agreed upon?

· 
Is placement in the least restrictive environment?  (see definitions in Appendix)

· (
If student is not participating in all general education activities, is there an explanation why not?

· 
Is IEP coordinated with general classroom schedules, activities and programs?

7. Instruction and Adaptations – (how student’s IEP will be carried out and any changes to the regular class routine that he/she needs)

· 
Who does what?
Special education teacher?

General education teacher?

Parents, student?

Specialists?

Aides, others?

· 
When where, and how often will IEP be carried out?
Seating preference?

Individual or small group instruction as needed?

Extra time to complete assignments?

Assistive technology needs?  (see definitions in Appendix)

· 
When and how will progress be reviewed?

· 
How will needed changes to the IEP be made?
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